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Learning Objectives

The Learning Objectives of this course are as follows:

1. To orient students towards the idea of curriculum as a theoretical concept and its
relationship with the diverse context.
2. To enable students to understand and analyse the disciplinary divisions and school subjects
3. To encourage students to draw links and connections between the conception of
knowledge and the approach towards teaching.
4. To familiarise students with curricular documents and develop the ability to analyse them
for their curricular assumptions.

Learning outcomes

After completion of the course student will be able to:

1. develop a theoretical perspective on curriculum and knowledge.

2. draw interconnections between the wvarious school subjects
interdisciplinary perspective.

3. analyse curricular documents for their assumptions.

4. examine curricular assumptions behind various school activities.

5. analyse various policy documents regarding curriculum and its implementation.

in the light of

Total Hours: 45

Unit I: Curriculum Studies: Conceptual Understanding

(10 Hours)

e The concept of curriculum; difference between curriculum and syllabus

o Curriculum as product, process, praxis, and context

e The role of a teacher in curriculum planning.
Unit II: Curriculum, knowledge and teaching
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(10 Hours)




What is worth teaching? How does it get decided?

The role played by conception of knowledge in shaping teaching and learning
activities

knowledge: Disciplinary, interdisciplinary, multidisciplinary and trans-
disciplinary

Impact of examination system on knowledge in school curriculum

Unit III: Curriculum Policy (12 Hours)

Curriculum in national policies and the practice of having a national curriculum
framework.

Study of the following important policy documents for the understanding of
curriculum: Learning without Burden (Yashpal Committee Report), NCFSE 2000,
National Curriculum Framework-2005, National Curriculum Framework for
Foundational Stage (NCFFS -2022) and NCFSE-2023

Unit IV: Curriculum Design and Implementation (13 Hours)

Models of curriculum design: Tyler’s Rational-Linear Model, Taba’s Grassroots
Model, Wheeler’s Model, etc.

Elements of curriculum: Aims, content, methodology, evaluation

Désigning inclusive, responsive and interdisciplinary curricula

The role of teachers, institutions, and stakeholders

Practicum/ Suggested Projects / Assignments (Any Two)

1. Analyse any one curriculum framework document developed in India with respect to
its a of education and the social, political and economic context.

2. Interview five teachers and document their understanding of curriculum and their role
in its planning.

3. Study an innovative school’s curriculum. Example: KFI school, school in Sevagram
Ashr Wardha.

4. Analyse Gandhi’sBasic Education Scheme as a curricular document
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Teaching Learning Process:

The course will be taught through interactive pedagogic methods such as classroom
discussion, debates, film discussions, critical media analysis, collaborative learning tasks
which enhance reading comprehension of core writings in the area and innovative projects.
Reflective expression and learning will be encouraged.

Assessment Method

The assessment will be formative in nature and will factor in student participation. Individual
and group tasks and assignments will be given. Summative evaluation will be done through
end- semester examination.

Keywords: Curriculum, Knowledge, Policy

Note: Examination scheme and mode shall be as prescribed by the Examination
Branch, University of Delhi, from time to time.
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