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Learning Objectives
e This course will provide students a historical perspective on different traditions of education in India from
ancient to colonial periods.
e In addition to studying the so-called mainstream pattern, it seeks to engage predominantly with alternative
ideas, traditions and perspectives.
e [t seeks to underscore complex trajectories of continuity and change in the field of education over a longer
period.

Learning outcomes

e The course will enhance learners’ comprehension of the complex historical trajectories of the expansion as
well as limitations of educational opportunities in pre-colonial India; the diversity of knowledge production
and its transmission.

e The course will lead to a better understanding of the connection between knowledge and power: the role of
state and different social categories.

e It will make learners more informed about the historical patterns of educational inclusion and exclusion in
India.

e [t will make students aware of the rich legacy of alternative education in

Syllabus

Unit 1: Indigenous Education in pre-Colonial India: Ancient India (9 hours)

Unit 2: Indigenous Education in Medieval India (9 hours)

Unit 3: Interface and Impact of of Indigenous and Colonial Education and Educational Policies during eighteenth and
nineteenth centuries. (15 hours).

Unit 4: Campaign for Free and Compulsory Elementary Education in Colonial India and Some Alternative Education
Models Evolved During Freedom Struggle (12 hours)

Practical component (if any) - NIL

Essential/recommended readings

Unit 1: This unit examines the key aspects of educational arrangements in ancient and medieval India, such as
patronage, knowledge traditions, pedagogical practices, and translation initiatives. What these arrangements and
traditions reveal about social relations during the period under study. What were the major changes and continuities
during this period? (9 hours)
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(ed.), Literary Cultures in History: Reconstructions from South Asia, University of California Press, 2003, pp.
131-198.

2. Altekar, A. S. (1944), Education in Ancient India. Benares: Nand Kishore & Bros.

3. Hussain, S. M. Azizuddin (ed.) (2005), Madrasa Education in India: Eleventh to Twenty First Century.
Kanishka Publishers, New Delhi.




4. Jafri, Saiyid Zaheer Husain. (2021), ‘Education and the Transmission of Knowledge in India’s Medieval Past:
Contents, Processes, and implications’ in Cristiano Casalini, Edward Choi and Ayenachew A. Woldegiyorgis
(Eds.), Education beyond Europe: Models and Traditions before Modernities. Brill, pp. 129-151.

5. Lowe, Roy and Yasuhara, Yoshihito (2016), The Origins of Higher Learning: Knowledge Networks and the
Early Development of Universities, Routledge. Chapter Two, ‘From the Indus to the Ganges, Spread of Higher
Learning in India.’

6. Rezavi, Syed Ali Nadeem. (2007), ‘The Organization of Education in Mughal India’.” Proceedings of the
Indian History Congress, 68, pp. 389-97.

7. Salgado, Nirmala, S. (1996), ‘Ways of Knowing and Transmitting Religious Knowledge: Case Studies of
Theravada Buddhist Nun’, Journal of the International Association of Buddhist Studies, Volume 19, Number
1, Summer 1996, pp. 61-80.
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Unit 2. This unit deals with the transition from pre-colonial indigenous learning to Western-style modern education
in colonial India. It surveys the Early and recent historiographical discourse on indigenous education; its salient
features; and different explanations for its decline or interface with colonial system of education. This unit shows how
the two systems, traditional and modern interfaced with or encountered each other during 18" and 19" century. It will
engage with how a complex relationship of coalition and conflict emerged between European officers and upper
classes and castes of Indian society which shaped the extent and nature of education in colonial India, and what kind

of structure of education emerged out of this coalition and interface. (9 hours)
e Acharya, Poromesh. (1996). “Indigenous Education and Brahminical Hegemony in Bengal”. In Nigel Crook,
(Ed.), The Transmission of Knowledge in South Asia: Essays on Education, Religion, History, and Politics,

Delhi: Oxford University Press, pp. 98-118.

e Chaudhary, I. K. (2013), “Sanskrit learning in colonial Mithila: continuity and change”. In Kumar, Deepak.,
Bara, Joseph., Khadria, Nandita., & Gayathri, Radha Ch (Eds.), Education in Colonial India: Historical
insights. (pp. 125-146). Manohar, New Delhi.

e Dharampal. (Ed.), (1983), The beautiful tree: indigenous education in the eighteenth century. Biblia Impex
New Delhi. (Specially Introduction).

e Di Bona, Joseph. (Ed.) (1983), One teacher one school. Biblia Impex New Delhi. (Specially Introduction).

e Farooqui, Amar (2021), ‘Some Aspects of Education and Knowledge Formation in Nineteenth-Century
Delhi’, in Vikas Gupta, Rama Kant Agnihotri, & Minati Panda (Eds.), Education and Inequality: Historical
Trajectories and Contemporary Challenges, Orient Blackswan, pp. 211-225.

e QGupta, Vikas. (2017a), ‘Macaulay se Pare’, in Hariday Kant Dewan, Rama Kant Agnihotri, Arun Chaturvedi,
Ved Dan Sudhir, and Rajni Dwivedi, (eds), Macaulay, Elphinstone aur Bhartiya Shiksha, Vani Prakashan,
New Delhi.

e Jafri, S.Z.H., (2020), “Indo Islamic Learning and the Colonial State: Bengal Presidency under East India
Company”. J.P.H.S., 68 (2), pp. 47-68.

e Rao, Parimala V. (2020), Beyond Macaulay: Education in India, 1780-1860, New York, Routledge.

e Seth, Sanjay. (2008), Subject Lessons: The Western Education of Colonial India, Delhi, OUP, pp. 17-46.

e Shahidullah, Kazi. (1996), “The purpose and impact of Government policy on
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Press, Delhi.

Unit 3. This unit critically examines the effects of colonial educational policies on various social groups in India,
focusing on how education functioned either as an emancipatory project or as an instrument of social control and
subjugation. It explores the historical debates and historiographical perspectives on the impact of colonial education
on marginalized and disadvantaged communities, including Dalits, tribal groups, women, Muslims, and children with
disabilities. The unit interrogates the role of Christian missionaries, the colonial state, social reformers, and



community leaders in shaping access to and the nature of education. The overarching question guiding this unit is
whether colonial education contributed to social mobility and empowerment or whether it reinforced existing
structures of exclusion, dominance, patriarchy, and majoritarianism. (15 hours)
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Press.
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c. 1850. History of Education, 34(6), 617-637.
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(pp. 153-160). Hyderabad: Orient Longman.
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Review, 37(4), 383-422.
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Kitchlu, T.N. ED. 4 Century of Blind Welfare in India, Penman, Delhi, 1991.

Kumar, Arun (2019). The ‘Untouchable School’: American Missionaries, Hindu Social Reformers and the
Educational Dreams of Labouring Dalits in Colonial North India. South Asia: Journal of South Asian Studies,
42(5), 823-844.
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Zelliot, Eleanor (2014). Dalit Initiatives in Education, 1880-1992. In Parimala V. Rao (Ed.), New Perspectives
in the History of Indian Education (pp. 45-67). New Delhi: Orient BlackSwan.

Unit 4: This unit focusses on two interrelated aspects. Firstly, this unit critically assesses the successes and the failures
of the efforts of colonial state, social reformers, and nationalist leaders to provide free and Compulsory Primary
Education in colonial India. Secondly, it seeks to decode legacy of the Educational discourse of freedom struggle in
India and the educational alternatives established by Indians, such as the Swadeshi Movement, Gandhian initiatives,
Tagore’s educational activities, work of Bhaurao Patil and others.

Acharya, Poromesh. (1997) “Educational Ideals of Tagore and Gandhi: A Comparative Study” EPW, 32, pp
601-06. Firstly, it seeks to decode legacy of the Educational discourse of freedom struggle in India and the
educational alternatives established by Indians.
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Documents on the Discourse of National Education in India (1880-1920), Kanishka Publishers Distributors
(Specially Introduction).

Chatterji, Basudev. ed., (1999) “Towards Freedom (1938 Watershed)” Oxford University Press for /ICHR,
(Vol. L. chapter 8.)
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SAGE Publications.
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in the Progress of Education, Poona, and thereafter separately published in book form).

e Oesterheld, Joachim. (2009) ‘National Education as a Community Issue: The Muslim Response to the Wardha
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Independence’, SAGE Open, Sage Publications.
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Note: Examination scheme and mode shall be as prescribed by the Examination Branch, from time to time.



